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ABSTRACT 
 
This research aims at finding out whether or not substitution drill can increase the ability in using 
auxiliary do and does at the grade VII students or not. The researcher applied quasi-experimental 
research design which involved experimental group and control group. The samples were students 
of class VII B as the experimental group, and class VII C as the control group. They were selected 
by using a purposive sampling technique. In collecting thee data, the researcher administered 
pretest and posttest to both groups. The result of the data analysis indicates that there is a 
significant difference between the pretest and posttest scores. The pretest mean score of the 
experimental group is 40.93 while the control group is 41.48. For the posttest, the mean score of 
the experimental group is 81.85 and the control group is 56.3. By applying 52 degree freedom (df) 
and 0.05 level significance, it indicates that the t-counted (6.56) is higher than the t-table (1.676). 
It means that the hypothesis of this research is accepted. Thus, substitution drill can be applied to 
increase the students’ ability in using auxiliary do and does. 
 
Keyterms: Increasing, Ability, Auxiliary Do and Does, Substitution Drill technique. 
Penelitian ini bertujuan untuk mengetahui apakah substitution drill dapat meningkatkan 
kemampuan siswa kelas VII dalam menggunakan auxiliary do dan does atau tidak. Penulis 
menerapkan metode penelitian quasi eksperimen yang melibatkan grup eksperimen dan grup 
control. Sampel penelitian ini adalah kelas VII B sebagai grup eksperimen dan kelas VII C sebaga 
igrup control. Keduanya dipilih dengan menggunakan teknik sampel purposive. Dalam 
mengumpulkan data, penulis memberikan pretest dan posttest untuk kedua kelas itu. Hasil 
analisis data mengindikasikan bahwa ada perbedaan signifikan antara nilai pretest dan posttest. 
Nilai rata-rata pretest grup eksperimen adalah 40.93 sementara nilai grup control adalah 41.48. 
untuk posttest, nilai rata-rata grup eksperimen adalah 81.85 dan nilai grup control adalah 56.3. 
dengan menggunakan derajat kebenaran 52 dan tingkat signifikansi 0.05, hal ini menunjukkan 
bahwa nilai hitung t (6.56) lebih tinggi daripada nilai table t (1.676). itu berarti hipotesis 
penelitian diterima. Jadi, substitution drill dapat diaplikasikan dalam meningkatkan kemampuan 
siswa dalam menggunakan auxiliary do dan does. 
 
Kata kunci: Meningkatkan,Kemampuan, Auxiliary DodanDoes, Teknik Substitution Drill  
 
INTRODUCTION 
Grammar is one of the components in 
English language. It is an important aspect in 
language learning. According to Harmer 
(2001), “Grammar as the description of the 
ways in which words can change their forms 
and can be combined into sentences in the 
language.” It means that grammar is the basic 
form of language that should be mastered by 
the students in order to help them in the 
language used, especially in making a 
sentence.It is supported by Nelson(2001), 
“Grammar occupies a central position in 
language studies. To emphasize the study of  
 
 
grammar, there is also a practical reason, for 
example it is easy to use dictionaries by 
yourself to find the pronunciation, spelling, or 
meaning of words.”  Furthermore, grammar is 
more than just a set of rules that someone has 
to memorize the pattern and to produce 
grammatical sentences. On the other hand, 
learning grammar is learning to understand of 
how language works, how the words are 
structured, and how meaning is made up. 
 Teaching English grammar for junior 
high school students is very important. As 
stated in the 2013 curriculum, students of 
1E-mail: dedyary308@gmail.com 
 
E-journal of English Language Teaching Society (ELTS) Vol.  No.  2 
 
seventhgrade in junior high school are 
expected to be able to construct oral and 
written text to explain and ask about events in 
the present time by paying attention to the 
correct social function, text structure, and 
language components based on the 
context.One of the grammar topics which are 
studied by seventh grade students is auxiliary 
verb in present time. They are do and does in 
simple present tense and is, am, and are in 
present progressive tense. The functions of this 
auxiliary verb are as a helping verb to help in 
constructing positive, negative, interrogative, 
and passive sentences. 
In contrast with the objective of 
curriculum above, most students especially in 
junior high school are not able to use the 
tenses. Based on the preliminary research 
through observation and interview with the 
English teacher in the second semester, the 
researcher found that the seventh grade 
students were not familiar with grammar, 
while the result of the observation was that the 
students got confuse about the use of do and 
does in the negative and interrogative 
sentences. 
Based on the problem, the researcher 
offers a solution that is Substitution Drill. The 
substitution drill is a teaching technique by 
substituting a clue into a sentence. According 
to Freeman (2000), “Substitution drill is to 
give the students practice in finding and filling 
in the slots of a sentence. Hence, this drill is 
used to practice finding appropriate words to 
fill the slots to make sentences grammatically 
correct.” Substitution drill is a good technique 
to teach grammar or structure. This technique 
can train the students to substitute the verb, 
nouns or pronouns functioning as subject. In 
addition, the technique is useful to be used in 
teaching simple present tense because the 
students can practice to substitute subject that 
corresponds to its verb. 
Substitution drill is a classroom 
technique used to practice new language. It 
involves the teacher first modelling a word or a 
sentence and the learners repeating it. The 
teacher then substitutes one or more key 
words, or change the prompt, and the students 
say the new structure. According to Setiyadi 
(2006:63), “In applying substitution drill, the 
students are required to replace one word with 
another, they may replace a word of the model 
sentence with pronoun, number, or gender and 
make some the necessary change.” Based on 
the explanation, the students are trained to 
replace one word with another word that has 
same level with the replaced word. 
Substitution drill has two types, there 
are single-slot and multiple-slot substitution 
drill. Nuhung (2007) explains about the two 
kinds of substitution drill that are single-slot 
and multiple-slot. In the single-slot, the 
students are asked to substitute a cue into a 
sentence which is given by the teacher in its 
proper place. For example ‘I do not drink 
milk’, I as the subject will be replaced by She. 
So, the sentence will be ‘She does not drink 
milk’ and so on. Then, in multiple-slot 
substitution drill, the students are asked to 
substitute some clues to the sentence which is 
given to them, for example, ‘I do not drink 
milk’. Then I and milk will be replaced by She 
and tea. So, the sentence will be ‘She does not 
drink tea’. Nuhung says that this kind of 
substitution drill is more complicated that the 
single one, because students are expected to 
fill some words as clues to the sentence. 
According to explanation above, the 
researcher will use the single-slot substitution 
drill as her technique for teaching English, 
because it is easier to be used in the classroom 
for both the teacher and the students. The 
application of single-slot substitution drill 
consist of four steps; First, the researcher will 
explain about auxiliary do and does and give 
them some examples of auxiliary do and does. 
Second, she prepares one sentence to be a 
model. Third, she reads it and the students 
repeat after the teacher. Fourth, the researcher 
says a word as a clue and the students 
substitute this clue into the sentence. Finally, 
they read the sentence with the clue in the 
sentence. For example: Researcher:I go to 
market (as a model).Students: I go to the 
market (students repeat).Researcher: We (as a 
clue).Students: We go to the market (students 
response).Researcher: She (as a 
clue).Students: She goes to the market 
(students response).Researcher: Dedi (as a 
clue).Students:Dedi goes to the market 
(students response).The first sentence “I go to 
the market” is a model and students will 
substitute a clue into a right place. In this case, 
We as a clue will change a place of I as a 
subject, thus the sentence will be “We go to 
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the market”. This is the same as She and Dedi 
that will take the position of I as a subject. 
Students will learn how to change of 
verb when they try to change subject to 
another one. Furthermore, they will be easier 
to understand the use of auxiliar do/does in a 
sentence, based on the sentence that are 
produced by them. Then, for teacher, it can 
make them easily to know whether the students 
understand or not by analyzing the sentences 
which are constructed by the students. 
Substitution Drill gives benefits to the 
success of teaching and learning process. The 
major benefit of using substitution drill is 
appropriate and effective to increase students 
ability in using auxiliary do and does. By using 
it, students are trained to do exercises 
repeteadly in order to make them accustom 
with the target language. According to 
Freeman (2000), “Substitution drill is to give 
the students practice in finding and filling in 
the slots of a sentence. Hence, this drill is used 
to practice finding appropriate words to fill the 
slots to make sentences grammatically 
correct.” Also, Adistiya (2013) explains, 
“Substitution drill is one of the creative 
technique in teaching English grammar. Using 
substitution drill is one of technique to teach 
grammar easily to interest the students and to 
make them memorize the rules easily.” 
From those explanations, the 
researcher assumes that the use of Substitution 
drill technique can enhance students’ ability in 
using auxiliary do and does. Students will 
understandmore how to use auxiliary do and 
does properly. Second, the teacher will be 
easier to test the students’ ability in mastering 
English by applying this technique to the 
students.The disadvantages of substitution drill 
is that this technique is often not very creative. 
Teachers should make sure that they are not 
overused and that they do not go on for too 
long. 
Based on the above statements, the 
researcher formulates a research questions as 
follows: “Can the implementation of 
substitution drill increase the ability of the 
seventh grade students of SMP Negeri 19 Palu 
in using auxiliary do and does?” The objective 
of this research is to prove whether the 
implementation of substitution drill can 
increase the ability of the seventh grade 
students of SMP Negeri 19 Palu in using 
auxiliary doand doesor not.In this research, the 
researcher focuses on teaching simple present 
tense particularly in using auxiliary verbs do 
and does in affirmative, negative, and 
interrogative sentences through single slot 
substitution drill. 
 
RESEARCH METHOD 
In this research, the researcher applied 
quasi-experimental design to the seventh grade 
students of SMP 19 Palu. In quasi 
experimental research design, two groups were 
involved. They were divided into experimental 
group and control group. Both experimental 
and control groups were given pretest in the 
first meeting and posttest in the last meeting. 
In this research, only the experimental group 
got treatment using substitution drill, while in 
the control group, the researcher taught them 
using conventional teaching method. The 
design of this research is proposed by 
Sugiyono (2014:79) as follows: 
 
Experimental  O1 X O2 
Control   O3  O4 
Where: 
O1 and O3 : pretest 
X  : treatment 
   O2 and O4 : posttest 
 
The population of this research was the 
seventh grade of students of SMP 19 PALU. 
The seventh grade students of SMPN 19 
consisted of four classes which are VII A, VII 
B, VII C, and VII D.  Each class consisted of 
27-32 students. The total number of students 
are 116 students.The distribution of each class 
could be seen in the following table: 
 
Table 1 Population Distribution 
No Class Number of Students  
1 VIII A 32  
2 VIII B 27  
3 VIII C 27  
4 VIII D 30  
 Total 116  
 
In this research, the researcher used 
purposive sampling technique because it is in 
line with the design of the research. Also, the 
researcher had already known the students 
ability by looking at their score and interview 
with the teacher. Therefore, in this research, 
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the researcher chose class VII B as the 
experimental group and class VII C as the 
control group.In this research the researcher 
used two variables which are dependent and 
independent variables. Independent variable is 
a caused variable which affects the changes on 
the dependent variable. While dependent one is 
variable which is being affected by the 
independent variable. The dependent variable 
is the students ability in using auxiliary do and 
does and the independent variable is the 
implementation of Subtitution Drill technique. 
To collect the data, the researcher used 
a test as the instrument. The test was divided 
into pretest and posttest. The pretest was 
conducted first, before giving the treatment. 
Then, the posttest was conducted after the 
treatment  to measure the performance of the 
students’ ability in using auxiliary verb do and 
does after using substitution drill technique. 
The test consisted of multiple choice 
and completion test. There were ten items of 
multiple choice form and the score of each 
correct item is 1, and  ten items in completion, 
which the score of each correct item is 1. 
Therefore, the total score is 20. 
 
Table 2 Scoring Rubric 
No Kinds of item Number of items Score Description Maximum score 
1. Multiple choice 10 
1 
0 
Correct 
Incorrect 
10 
2. Fill the blank 10 
1 
0 
Correct 
Incorrect 
10 
 Total    20 
RESULTS  
The findings of the study showed the 
result of the research and the analysis of the 
data. The data were collected from March 19th, 
2019 until April 15th, 2019 at SMP Negeri 
19Palu. In order to obtain reliable data for this 
research, there were two research instruments 
administered to the subject under the study, 
namely pretest and posttest. The tests were 
administered to both experimental and control 
class. 
The pretest was administered to 
measure the prior knowledge of students both 
on experimental and control groups while the 
posttest was administered after conducting 
treatment. In the pretest, the students were 
given a test which consisted of multiple choice 
and completion test. There were ten items of 
multiple choice form andten items in 
completion. The posttest was conducted on 
April 15th, 2019for both the experimental 
group (VII B) and the control group (VII C). 
The researcher used the similar type of test as 
in the pretest, but the questions were different. 
The result of each test was used to 
measure whether substitution drill technique is 
effective in increasing students’ ability in 
using auxiliary do and does or not. The 
resultcan be shown in the following table: 
 
 
 
Table 3Score of Pretest and Posttest of  
Experimental Class 
No Initial 
Students’ Score 
Deviation 
(X) Pretest 
(X1) 
Posttest 
(X2) 
1 AAF 30 75 45 
2 AAP 25 75 50 
3 ANR 30 80 50 
4 DAR 45 90 45 
5 DDP 40 90 50 
6 DRF 55 90 35 
7 F 45 75 30 
8 FA 25 55 30 
9 FM 35 90 55 
10 FNP 45 90 45 
11 M 55 95 40 
12 MAL 30 50 20 
13 MF 30 80 50 
14 MR 30 80 50 
15 MRK 55 80 25 
16 NM 35 85 50 
17 NOR 65 90 25 
18 NP 65 75 10 
19 NRV 45 100 55 
20 PZZ 65 85 20 
21 RA 50 75 25 
22 RM 40 90 50 
23 RPP 30 80 50 
24 S 15 80 65 
25 SA 20 80 60 
26 SCA 45 85 40 
27 YA 55 90 35 
Total Score 1105 2210 1105 
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After counting the pretest score of the 
experimental class, the researcher found that 
the highest score was65and the lowest score 
was15. Next, the total score of the students 
was1105. Aftergetting the total score of the 
students, the researcher computed the students’ 
mean score by using the formula where the 
amount of individual score was divided by the 
amount of the students. The mean score of 
pretest in experimental groupwas 40.93.In the 
posttest, the highest score gained by the 
students was 100 and the lowest was 50. The 
total of the standard score was2210. After 
finding out the total of the standard score, the 
researcher computed the students’ mean score. 
The mean score was 81.85.The result of pretest 
and posttest of control group is presented on 
table 4 below: 
 
Table 4Score of Pretest and Posttest of  
Control Class 
NO Initial 
Students’ Score 
Deviation 
(Y) 
Pretest 
(Y1) 
Posttest 
(Y2) 
1 A 30 35 5 
2 AM 20 60 40 
3 AMRY 35 30 -5 
4 AYM 45 30 -15 
5 DSWP 25 55 30 
6 FAP 20 25 5 
7 FS 50 50 0 
8 IA 65 95 30 
9 ID 65 75 10 
10 IF 25 50 25 
11 KSD 70 75 5 
12 MAI 35 55 20 
13 MD 35 60 25 
14 MF 25 45 20 
15 MI 15 35 20 
16 MR 65 50 -15 
17 MRP 35 30 -5 
18 NF 55 55 0 
19 NPB 25 70 45 
20 P 55 65 10 
21 RA 50 55 5 
22 RFW 40 55 15 
23 RM 60 80 20 
24 SAMF 30 65 35 
25 T 65 80 15 
26 WK 40 60 20 
Total Score 1120 1520 400 
In calculating the students’ individual 
score of the control group, the researcher 
applied the same formula as in experimental 
group. The result showed that the highest score 
in pretest was70gained by 1 student. The 
lowest score was15. The total of the standard 
score was1120. After finding out the total of 
the standard score, the researcher computed the 
students’ mean score. The mean score of 
pretest of control classwas41.48 which is 
higher than the pretest of the experimental 
groupof 40.93. 
After computing the students’ mean 
score on pretest, the researcher continued to 
calculate the students’ score in posttest. The 
data showed that the highest score was95 and 
the lowest score was25. The total score of the 
students was1520. After getting the total score 
of the students, the researcher computed the 
students’ mean score.  Furthermore, the 
researcher also found that the mean score of 
posttest was 56.3. 
After calculating the students’ pretest 
and posttest to both experimental and control 
groups, the researcher continued analyzing the 
data by finding out the data of deviation and 
the square deviation of both control and 
experimental groups. The researcher computed 
the deviation in order to find out the ratio of 
the students’ scores in the pretest to the 
students’ scores in the posttest. 
The researcher found the mean 
deviation of experimental class was40.93 
while mean deviation of control class 
was14.81. Furthermore, the researcher 
continued to calculate the value of t-counted 
by using t-test formula in order to find out the 
significant difference of both groups. By 
applying the t-test formula, the researcher 
found that the value of t-counted was 6.56. 
Afterwards, the researcher compared 
the value of t-counted to the value of t-table in 
order to find out the significant difference 
between them. By applying Nx+Ny–2= 27 + 
27–2=52 degree of freedom (df) and 0.05 level 
of significance of one tailed of test, the 
researcher found that the t-table value was 
1.676. It shows that the t-counted value (6.56) 
is greater than the t-table value (1.676). It 
means that the research hypothesis is accepted. 
In other words, Substitution Drill technique 
can increase the students’ ability in using 
auxiliary do and does. 
 
DISCUSSION 
This research was conducted to prove 
that using Substitution Drill technique can 
increase the ability of the seventh grade 
students of SMP Negeri 19 Palu in using 
auxiliary do and does. In order to prove this 
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research, the researcher used tests as the 
research instrument. The tests were divided 
into pretest and posttest. The types of test that 
the researcher used were multiple choice and 
fill the blank test. The maximum score of the 
test was 20. Multiple choice consisted of 10 
numbers and fill the blank consisted of 10 
numbers. The maximum score of each test was 
10.The researcher gave pretest before the 
treatment, while posttest was given after 
treatment. The pretest aimed to measure 
students’ ability in using auxiliary doand does 
before giving the treatment. The posttest aimed 
to measure students’ ability in using auxiliary 
doand does after giving the treatment. 
The result of the pretest proved that the 
students had low understanding in using 
auxiliary do and does. Both of the 
experimental and control group students got 
difficulties in using auxiliary verbs do and 
does in negative and interrogative sentences. 
Based on the researcher’s observation while 
checking the students’ work, negative and 
interrogative sentences were considered as the 
difficult scope because the students had not 
known the rules of using auxiliary verbs in the 
sentences. As an example, in the pretest, there 
was a sentence like “..... Dea often read at 
library?” the instruction of that sentence is the 
students have to choose the right verb. Some 
students chose auxiliary “is” rather than 
“doanddoes” because they did not know the 
use of do and does. It should be like “Does 
Dea often read at library?”.  Another 
example, “Apon and Nisa ..... not do 
theirhomework”. The instruction of that 
sentence is that the students have to fill the 
blank with auxiliary do or does. Some students 
chose “does”. They were also still confused 
the use of auxiliary do or does. Thus, it should 
be “Apon and Nisa do not do their homework”. 
It was also proved by the results of the pretest 
in both experimental and control groups. 
After giving the pretest, then the 
researcher conducted the treatment. During the 
treatment, the researcher taught auxiliary do 
and does to both of groups twice a week. The 
researcher used substitution drill to teach 
experimental group and the control group was 
taught using conventional method. At first, the 
students were difficult to put “s or es” for the 
third person singular in the verb of affirmative 
sentences. As an example, “Usna....a 
newspaper every morning” the instruction of 
that sentence was that the students had to put a 
right verb. Some students answered “Usna 
read a newspaper every morning”. They did 
not know that when the subject is third person 
singular, they must add of final s/es in the 
verb. It should be “Usna reads a newspaper 
every morning”. 
The use s and es also gives effect on 
the students when they are asked to make 
negative an interrogative sentence. Moreover, 
they still used the adding s or es in negative 
and interrogative form, for example “Usna 
does not reads a newspaper every morning.” 
Therefore, to overcome that problem, the 
researcher taught the students the use of s and 
es with substitution drill and practiced it 
repeatedly. By conducting six times treatment 
using substitution drill the students showed 
their improvement in using auxiliary doand 
does. 
The implementation of substitution 
drill has improved the students’ ability in using 
auxiliary do and does. It can be seen from an 
increase of the achievement inthe posttest of 
both groups. However, successful students 
were mostly found more in the experimental 
group. This fact indicates the effectiveness of 
the implementation of substitution drill. More 
importantly, difference in the mean score of 
both groups also proves that the 
implementation of substitution dill is effective. 
It means that the students in experimental class 
have better ability in using auxiliary do and 
does. 
Based on the data analysis, the 
researcher found that the score of t-counted 
was 5.4 and t-table was 1.676. In other words, 
the t-counted was greater than t- table. It 
means that the hypothesis is accepted. In short, 
substitution dill technique can help the 
students using auxiliary do and does.The 
researcher then relates this finding to the 
previous studies. Those studies were 
conducted by Adistiya (2013) in understanding 
simple present tense and Purwito (2011) in 
teaching simple present tense. Those two 
studies have proved that substitution drill can 
be applied to improve students’ ability in using 
simple present tense. The finding of this study 
support the previous studies suggesting that 
substitution drill is an effective technique for 
teaching and learning process. 
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CONCLUSION 
Based on the result of data analysis 
and discussion, the researcher draws the 
conclusion of this research. The 
implementation of substitution drill can 
increase the ability of the seventh grade 
students of SMP Negeri 19 Palu in using 
auxiliary do and does.  The result of this 
research is supported by referringthe data 
obtained both in experimental and control 
groups. The result shows that the students’ 
mean score of the experimental group 
increased from 40.93 on the pretest to 81.85 on 
the posttest whilethe students’ mean score of 
control group increased from 41.48 on the 
pretest to 56.3. In other words, the students’ 
mean score on experimental group is higher 
than control group. The result of t-counted is 
5.4 and t-table is 1.676, therefore t-counted is 
greater than t-table. It means that the 
hypothesis is accepted.Having conducted the 
research, the researcher has proved that the use 
of substitution drill is effective in teaching 
auxiliary do and does. 
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